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Playing to the Audience: A Key to PRAXIS III

Vicki A. Wilson, Ph.D., Muskingum College

Robyn R. Claiborne, School Improvement Specialist, Southern Ohio Educational Resource Center
You’ve completed your course work and field experiences in a teacher education program. You’ve finished your student teaching.  You’re in your first year as a “real” teacher.  And now you’re expected to show the State of Ohio that you are a good teacher, good enough to move from a Provisional License to a Professional License by passing the PRAXIS III performance assessment. The focus is on YOU.  But in addition to the 20 or 30 young people in your classroom, there is another, very important person in this production. That person is the PRAXIS III assessor, trained by the Ohio Department of Education and the Educational Testing System to give you a score on each of the 19 criteria in the PRAXIS assessment system.  


There are some very important things to know about PRAXIS III assessors:

1. The training they receive is designed to make sure that they all score alike; it shouldn’t matter which assessor you get, because they have had to prove that they can use the system to come up with scores that match those of a panel of experts. 

2. They are trained to look for and listen for very specific pieces of evidence to support the scores they give you.

3. There is so much going on in a regular classroom that they cannot be expected to notice everything that happens.

The conclusion?  The teaching you do in your PRAXIS III performance is not just good teaching.  It’s really an improvisational play, a demonstration of good teaching in which you and the students are actors and the assessor is the audience. To get your best review, you must be very obvious in providing the sights and sounds that will impress the assessor. This may seem a little awkward or even a bit fake—but it will help you succeed in becoming the professional teacher you want to be.

The suggestions marked below are aimed at the top level of the scoring rubric (“3” on a scale of 1 to 3.5) and will help you get high scores on each part of the PRAXIS III assessment.  

Domain A: Organizing Content Knowledge for Student Learning

The evidence that the assessor will use to score this section comes from your instructional profile and the pre-observation conference.

1. Be able to discuss at least two aspects of your students’ backgrounds:  ability and diverse experiences (race, gender, language, socio-economic status, etc.). 

2. Be able to state at least three ways you learn about your students (cumulative files, previous teachers, community activities, talking with the students, assigning them reflective journal entries, etc.).

3. Choose a learning goal from a state curriculum.  Tell the assessor where you got the goal.

4. Tell the assessor what led up to this lesson and what will follow it.  For this reason, you may want to teach something in the middle of a unit, neither the first nor the last lesson in a unit.

5. Using the state model, draw a concept map of the subject you’re teaching and show the assessor where this lesson fits.

6. Plan to use at least two modalities in your teaching: visual, auditory, tactile, and/or kinesthetic.  Tell the assessor that you are teaching to different learning styles.

7. Make sure that your evaluation directly addresses the learning goal and that you can tell at the end of the lesson exactly which students did and did not achieve the learning goal.  To do this, plan to include a worksheet, short quiz, or reflective writing prompt at the end of your lesson.

8. Tell the assessor that you will use the results of the evaluation to provide remediation activities for those students who did not achieve the learning goal.

Domain B: Creating an Environment for Student Learning

The evidence used to score this section comes from the assessor’s observation of your lesson.

1. Greet students by name as they enter the classroom. Make a point to individualize your comments, saying things such as “Tamika, how did your game go last night?” and “John, I’m glad you’re back in school today.”
2. Call equally on boys and girls.  Call equally on students of different races. You may want to call on students using a random system such as names on sticks or note cards.  Make sure that everyone is required to participate.

3. Ask students in the back of the room if they can see the board.

4. Make statements such as “Make sure everyone in your group gets a turn” and “Remember, we don’t allow putdowns in our class.”
5. Make comments such as “I know you can do this” and “This is a challenging assignment, but I am sure all of you can do this.” Think “cheerleader”!

6. Use proximity and quiet comments to address minor misbehavior.

7. Make sure there are no safety hazards in your classroom.  Check especially for electrical cords and things blocking exits (including book bags in the aisles).

8. Display student work around the room. Make sure class rules and fire/tornado procedures are posted.

9. Use at least one of the instructional tools in the classroom: overhead projector, computer, whiteboard or blackboard, bulletin board, chart, etc.

10. Make sure that any students with special needs are accommodated in your classroom.  (This may be as simple as having a child with AD/HD or visual disabilities in the front of the room.)
Domain C:  Teaching for Student Learning

The evidence used to score this section comes from the assessor’s observation of your lesson.

1. Tell the students what they are going to learn today.  Use the same words you used in the goal statement in your instructional profile.

2. Have a knowledgeable colleague review the content of your lesson for accuracy and developmental appropriateness.

3. Have three or more activities that are related so that your lesson has a logical structure.  Begin with an introductory activity, follow with a main activity, and conclude with a summarization or evaluation activity.

4. Have at least one activity that is open-ended so that students can show their own thinking or creativity.

5. If the students are divided into groups, be sure to “visit” each one.  If you are teaching to the whole class, make sure that you move around the room. 

6. Ask students, “What are you thinking?” and “How did you get that answer?”
7. When class begins, have an activity on the board or at students’ seats so that they come in and begin working immediately.

8. Complete a non-instructional activity (such as taking attendance) while the students are working.

9. Teach to the end of the session.
Domain D:  Teacher Professionalism

The evidence that the assessor will use to score this section comes from the post-observation conference.

1. Describe a strength and a weakness of the lesson.  Be sure to mention at least one thing that you would do differently next time and base your suggestion on something specific that happened in the lesson.  For example, “I would have a more complex, open-ended task so that students like Emily would have work to do during the whole period.”

2. The assessor will ask you to comment on students that he or she thought did well or was having problems with the lesson.  Suggest specific strategies that you have not yet tried that might help these students be both challenged and successful.

3. Tell the assessor the names and positions of at least two persons you talk with about instruction.  Provide physical evidence of collaboration—notes from a meeting or a lesson plan with joint authorship.

4. Bring at least two forms of communication with parents—phone log, newsletter, letter to parents, copies of notes, sign-in sheets from parent-teacher conferences, etc.  Tell the assessor of one instance in which you called the parent or guardian of a child, describing the situation and the action taken.

So, follow these guidelines—and let the show begin!  Your review will be “two thumbs up.”
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