October 28, 15


Summary of Rotation #1 Spring 2016 Students as of October 2015

Note: Current Spring Schedules show a 2-Hour, 25-minute Block meeting twice per week. (8:05-10:30; 1:30-3:55)

For Rotation beginning at 1:30: Visual showing a 2:1 ratio of field/lab/seminar to instruction.

1:30-2:20 = 50 minutes 

2:20 – 3:10 = 50 minutes

3:10-4:00 = 50 minutes

EDB 241 Section 5 (Anchor Course) Social Foundations


19 Students

EDB 242 Intro to Education






12 Students

EDB 243 Ed Tech







14 Students

EDB 241 Section 3 (Anchor Course) Social Foundations


17 Students

EDB 242 Intro to Education






11 Students

EDB 243 Ed Tech







14 Students

EDB 241 Section 1 (Anchor Course) Social Foundations


7 Students

EDB 242 Intro to Education






6 Students

EDB 243 Ed Tech







6 Students

CREATE Rotation 1 Instructional Design

The Strategic Plan for Higher Education
*March 31, 2008

* Pursuant to Sec. 4 of Sub H.B. 2 of the 127th General Assembly as amended

by Am. Sub. H.B. 119 for the 127th General Assembly (ODHE)

Formalized Instruction: Defined as “directive, formalized instruction for which the instructor bears the primary responsibility for delivery, acknowledging that the delivery may take place in a variety of modes.”

Semester Credit Hour Definition: “One semester credit hour will be awarded for a minimum of 750 minutes of formalized instruction that typically requires students to work at out-of-class assignments an average of twice the amount of time as the amount of formalized instruction (1,500 minutes).  It is acknowledged that formalized instruction may take place in a variety of modes.”

Seminar: Same as “Classroom Instruction” 

Rationale for instructional time by Rotation 1 course
EDB 241 Social Foundations in Education = 75 Minutes of Instruction Per Week and 75 Minutes of Laboratory Experience Per Week (on average)

Instructional Delivery

Due to the fact that EDB 242 and ETE 243 are both observed as “TAG” courses, we recommend that EDB 241 be considered the “constant” or “anchor” course for Rotation #1.   As evident by a review of the spring 2016 schedules of students enrolled in Rotation #1, only a percentage of the students will be required to enroll in the TAG courses.  Our planning team quickly realized that any “essential” or “critical” curriculum would need to be aligned to or housed within the anchor course, EDB 241.  This realization required us to focus on the CREATE conceptualization and view it in terms of theory and ideation versus reality and practicality. We began to understand that due to transferring credit associated with a large percentage of our students, we only had control over the curriculum experienced by our CSU students within the “anchor” or “constant” course.  This created a paradigm shift in terms of how we began to consider the curriculum design.  

It became apparent that the instructor of the “anchor” course would have greater responsibility within the rotation, beginning with the fact that this person would be the only instructor to build a relationship with every individual student.  It made sense that the laboratory experience would be housed within the “anchor” course.  With the heavy reliance of the clinical experience in CREATE, assessing student’s dispositions becomes even more critical.  Again, the only instructor that will interact with every student in Rotation #1 is the instructor of EDB 241.

We also began to conceptualize the instructor of the “anchor” course as the “lead teacher” of the rotation.  This model is institutionalized in the k-12 educational system, with variation of the “lead teacher” referenced in the Ohio Improvement Process (OIP).  In higher education, organizational structures in terms of “flow charts” are not a significant part of the culture; however, they are within the k-12 school system.  It is important that CREATE consider the systemic structures in place in K-12.  By “mirroring” existing k-12 structures, we will be better able to integrate our work with our school partners.  A lead teacher of each rotation simplifies the degree of communication and collaboration required by our school partners.  The easier we can make it for the schools, the more likely they are to sustain the partnerships.  The lead teacher would be in charge of the “non-negotiables” associated with the clinical work.  This person would be the contact person for the schools.  This person would be responsible for making sure FBI/BCI information is communicated to the students and would be the person to work with OFS to make sure student’s initiate their paperwork.  There is precedence for this as a similar OFS/Instructor relationship already exists within the Methods courses.  Since there is only one anchor course in the rotation, the instructor of this anchor course would be working with the instructors of the other two courses to align their course curriculum to the anchor course.  The original vision for CREATE was a completely integrated curriculum, but this would require that every student was enrolled in all three courses.  The new vision for Rotation 1 is to view the anchor course as the “constant” and then integrate the TAG courses into the “anchor” course curriculum.
Human Capital

We have come to view the “anchor” instructors in each rotation as the most critical in terms of human capital; meaning that in order to strengthen partnerships and sustain the CREATE process, we must be strategic in how we identify the anchor instructors.  Ideally, these positions would be limited to full-time faculty.  We considered the following question: “How can we make these ‘anchor’ courses desirable to full-time faculty?”  Due to the fact that these “lead teacher” positions will require more responsibility than the TAG courses in terms of workload, we suggest these courses be weighted at a higher level than other courses in the college.  Rotation 1 team views this particular structural change as perhaps the most important strategy for the implementation of CREATE.  External funding sources (grants) usually require that a new initiative can be replicated and sustained.  This recommended change in workload, which rewards full-time faculty who are willing to take on additional oversight in a clinical setting, would be evidence that CREATE is a priority for the college and worthy of investment, both internally and externally.
EDB 242 Introduction to Education = 100- Minutes of Instruction Per Week

Instructional Delivery

We recommend a hybrid course.  We have conceptualized a “flip” course in terms of instructional delivery.  Course content would be housed on Blackboard.  Students would work through weekly course modules- web-based.  Students would be required to participate in lab and seminar experiences, which may include experiences similar to the following:

a. Independent Laboratory Experience: 1-day at Board Meeting/Written Reflection; 1-day at Private School/Written Reflection

b. Seminars:

i. School Finance

ii.  Ethics

iii. Law/Policy: Case Studies

iv.  Ohio Operating Standards
ETE 243 Educational Technology = 50-Minutes of Instruction Per Week

Instructional Delivery

We recommend a web-based course. Course modules will align to the activities and assignments as described in the course syllabi for EDB 241 and EDB 242.  We see value in having a pre-assessment early in the course to identify those students who may be entering the program with limited experience with technology.  We also encourage a discussion within the college about how to remediate these students; for example, requiring them to spend time in the computer lab with guided instruction/practice under the supervision of a faculty member and/or CSU-student worker.  The CSU-Writing Center provides an existing model for remediating students.  A built-in process for remediating students in the area of technology adds to the credibility of the college.  It provides evidence that the college is engaging in a process of differentiating instruction with a desire to meet the needs of all learners.    The college is also sending a message that accountability issues associated with the use of technology, such as edTPA and Taskstream have been considered and are understood to be critical to the student’s individual success.  Note:  By aligning our resources to support students as they complete tasks associated with high-stakes accountability requirements, we positively impact their professional outcome, which is then reflected in the college’s evaluation and accreditation data.
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